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The repori vihlch follov/s explains the intention of the 
study resulting in the Model for an Advance d Plac ement i^jtlisji 
Course which is the product of our contract work. It explains 
also the method followed in preparing the materials for the 
models discusses changes made in the original materials ^ and 
suggests the need for further use and testing of the model in 
actual classrooms* 

MSTHOD. 

The intention of the study entitled Analysis * Evaluation* 
and Revision of Existing Materials for an Advanced Placement 
y.n p;l-igh Course was to bring up-to-date and complete a description 
of an Advanced Placement course worked out at Carnegie lEistitute 
of Technology with high school teachers in’ a number of summer 
seminars and throu^ several school years* Our first step was 
to discover from teachers vdiat had proved to be effective in 
their use of the existing materials^ what needed to be dropped^ 
what needed to be added^ and how the arrangement of materials 
might be improved* This was done by asking teachers we had 
worked with in the past to review their experience in the course 
and to let us know as specifically as they could what cu^t to 
be done* 

We wrote informal3y explaining our project to 32 past members 
of the program and received discussions of their experience with 
the original materials from 21 of them* We chose the 32 on the 
basis of their recent participation in the summer seminar program, 
their current teaching in AP or pre-AP English, and their probable 
current or recent use of the materials. We were considering also 
their possible willingness to undertake a review for us at the 
busiest time of the school year, in May/June when the national AP 
examination was being given and all other end-of-year activities 
weire in process* This was the month we had to use if we were to 
begin our revision of materials during the summer that followed; 
and if the teachers could find time for it, it was then that 
their own reactions to the course would be most vivid* We felt 
that the infonnal, liveiy, and detailed responses the teachers 
gave us were just the sort we needed for our own thinking and 
planning* Many of those consulted expressed interest in further 
discussion, and originally we had planned to have several informal 
meetings with them* But in practice we found that to accomplish 
the extensive revision indicated, we had to get it under way as 
soon as possible; that precluded all but occasional further 
questions to a few teachers* 
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We asked teachers to evaluate their class experience with 
the materials. If they had used the materials in both a genre 
and a thematic arrangement, we asked for preference* We asked 
whether teachers wanted additional detailed composition units 
to supplement the ei^t-weeks class plans which had been supplied 
in various forms in the past; and whether changes in theme topics 
were desirable. We asked about the readings in literature: 
should changes be made in the books read? in the discussion 
questions? in the format of the discussions? We asked also for 
general comment and suggestions about composition and literature 
in the AP course. La other words, we invited both directed and 
open response. 

With the original set of materials and the teachers* comments 
on them as a starting point, we drew up a new model for the 
course. In actuality, althou^ we kept the genre arrangement, 
scarcely a page of the original document remains the same. There 
are, however, certain sections that can be described generally as 
forming the bulk of the revision. These are detailed under 
Discussion, below. 

RESULTS. 

Model for an Advanced Placement English Course represents 
day-by-day class plans for work in literature and composition to 
aid a teacher in preparing and conducting an AP English course. 

It includes explanation of a discussion method for presenting 
material, a suggested reading list, questions to serve as a 
basis for class discussion, examination of various problems in 
composition, suggestion of topics for writing to correlate with 
the discussions in literature. The materials have been tested 
by the in-class experience of Advanced Placement teachers, or are 
the result of suggestions for new experience of the hi^ school 
and college faculty concemed. 

DISCUSSION. 

Introductory Materia l. One of the most difficult problems 
was to try to make our new model meaningful to teachers who had 
never been part of summer seminars where the purpose and use of 
materials could be discussed and demonstrated orally. We wanted 
a description full enough to answer questions but at the same 
time readable and not intimidating. We tried to supply background 
infoimtion by means of an Introduction idiich describes: (1) how 

materials were intended to be used; (2) the way in which discussion 
was to form the actual basis of transmitting the material to a 
class; (3) the general reasons for organizing materials in the way 
we have done; and (4) the interweaving of writing with the leading 
in detail for the entire first semester, as well as specific 
suggestions for papers in both semesters. 
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Summaries. One of the firmest suggestions made by_ the hi^ 
school teachers was that sunomaries for each day*s detailed 
discussion be systematically added. The purpose was to suggest 
a focal point toward which the day*s questions mi^t work and to 
encourage focusing of most of the class dxscussion on any one or 
two specific questions rather than an attempt to skim all the 
questions. The teachers felt that summary would help them to 
spend time on any one question and still be able to relate it 
to a general point of view. 

Composition . Perhaps the most complete re-examination and 
revision went into the composition section. Originally this 
consisted of an ei^t-week unit suggesting an approach to the 
teaching of composition with possibilities for topics related ^ 
to the reading. The unit directed attention to certain ways oi 
handling writing problems. Substituted for this is a coii^lete 
semester of carefully developed compositional problems, with 
suggestions for topics related to the reading. In one sense 
'this is simply an eaqpansion of the original plan^ but its sco^ 
and diversity result from a careful and analytical development 
of writing skills. We debated a similar attempt for the second 
semester but rejected the idea deliberately > realizing that the 
teaching of composition is so closely related to the pace of each 
class that there was no way to measure needs beyond the first 
semester. Bi fact, with many classes the types of problems 
approached in the first semester *s work might usefully be spaced 
throu^ the whole year. Althou^ we do not give a detailed 
description of conposition procedures for the second semester, 
we supply theme topics related to every reading. 

New regx^'^ngs . We discovered from the teachers that some 
readings were not working as satisfactorily as they would 
to have them, and that there was a major gap in the riding. We 
substituted one novel for another— James Joyce’s A Portraij; of 
the Artist aa a Young Man for Thomas HarcJy’s Tfee Maps of^ 
Casterbridge— because many teachers reported dissatisfactiw with 
the Hardy novel; several suggested Portrait , and we thoui^t the 
suggestion a good one on the basis of our ovm experience with 
Introductory college classes reading that novel and with responses 
about it from hi^ school students on the Advanced Placement 
examination. We added a comedy to the first unit on drama at the 
urgent request of maz^ teachers. The request reflected the 
question about comedy on the most recent deamination, but we felt 
that the examination had served an additional purpose for us in 
this case, since it was true that the course contained little 
comedy and no comic drama, and we had not noticed that. The 
choice of Shakespeare’s A Midsummer Night’s Dream was made 
because it would fill that need and because it would give students 
an opportunity to examine clear and interesting dramatic stmeture 
in a play with which they were probably already partly familiar. 
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Changes in the second SCTiester * Materials in the second 
semester were rearranged to take clearer advantage of the genre 
structure* Instead of spacing out the novels simply for 
convenience in getting them read> we concentrated on the satiric 
aspect of one in the first unit^ and placed the other two together 
in a later unit on The Novel in which s^e of the likenesses 
between two developments could begin to suggest questions about 
what a novel is and does* The unit on satire was developed more 
fully ^ and the relations between the readings made clearer partly 
by changes in the discussion questions suggested and partly by 
supplying summaries* At the teachers’ request we continued the 
discussion of poetry in the second semester^ as we had in the 
original materials^ but we (mdtted some of the more difficult 
twentieth-century pomns and gave more specific attention to the 
way the second-semester’s discussions of poetry reinforce and 
continue the discussions begun in the first semester* 

CONCLUSIOM AND RECOMMENDATIONS. 

li^en we began to work on the existing materials to be 
revised we had about 125 pages of discussion questions ^ and we 
estimated a final model course of about 175 pages* In fact^ 
when we had included descriptive and introductory material^ 
added the daily summaries > changed the readings^ completed the 
first semester’s work on composition^ and revised the daily 
discussions^ we found that we had 204 pages* Copies of the 
revised materials are being supplied to the teachers who took 
part in the revision, and we have asked them for their further 
reactions and suggestions as they read and work throu^ the 
course in this form* Any course is open to constant revision; 
we hope that the present revision and completion of this one will 
make clearer what it is intended to accomplish* 

We recommend that the materials be made available to schools 
interested in Advanced Placement English courses to serve as a 
model for teachers in those courses, and to be further tested 
(and opened to further revision) by actual classroom use* 
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AnAivaia. Evaluation ^ and Revision of Existing Materials tw 
an Advanced Placement English Course is the revision and completion 
of already existing materials prepaired fay college faculty for the 
use of hi^ school teachers in Advanced Placement Engliah classes* 
Through consultation with teachers who bad used the original 
materials^ changes were made in organisation and content^ and 
descriptive and analytical sections were added to take the place 
of summer seminars and regular meetings conducted fay college 
faculty in the past* The materials now supplied in the pr^uct 
of this study. Model for an Advanced Placement Enpillsh Course* 
represent day-ty-day class plans for work in literature and 
composition to aid a teacher in preparing and conducting an 
Advanced Placement English course* They include expOLanatlon of a 
discussion method for presenting material, a suggested reading 
U.st, questions to serve as a basis for class discussion, 
examination of various problems in composition, suggesticn of 
topics for writing to correlate with the discussions in literattire* 
The materials have been tested by the in-class experience of 
Advanced Placement teachers or are the result of suggestions for 
new materials made by those teachers, and represent the combined 
experience of the high school and college faculty concerned* 



